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Tātaritanga raraunga 

 

 

School Name:  Koraunui School School Number:  2100 

 

Strategic Aim: 

 

• Children who achieve to nationally recognised standards. 

• Children who are future focused and as such are more environmentally aware and ethical in practices. 

• Children who are risk takers in their learning. 

Annual Aim:  To improve the achievement levels in the national standards for reading 

Target:  To increase the number of students in Years 2 (9/41, 22 % in 2017 Year 1 cohort), 3 (21/40, 53% in 2017 Year 2 cohort) & 4 (22/36, 61% in 
2017 Year 3 cohort) working at and above the expected curriculum level by the end of 2018.  Specific emphasis will be placed on lifting the 
achievement levels of Maori and Pasifika boys and girls in these year groups, who were achieving below the expected curriculum level for reading 
at the end of 2017. 
 

Baseline Data:  

 

 

 

Whole School End of Year Data: Reading  
All Students 

• At the end of 2017 167/266 (63%) of all students were achieving at or above the expected curriculum level in reading. 
• 62/266 (23%) were working above the expected curriculum level. 
• 105/266 (40%) were working at the expected curriculum level. 
• 40/266 (15%) were working below the expected curriculum level. 
• 59/266 (22%) were working well below the expected curriculum level. 

Gender 
• 34/62 (55%) of the students working above the expected curriculum level in reading were male and 28/62 (45%) were female. 
• 43/105 (41%) of the students working at the expected curriculum level in reading were male and 62/105 (59%) were female. 
• 25/40 (63%) of the students working below the expected curriculum level in reading were male and 15/40 (37%) were female. 
• 32/59 (54%) of the students working well below the expected curriculum level in reading was male and 27/59 (1.6%) were female.  

Ethnicity 
• 22/125 (18%) of students identifying as Maori were working above the expected curriculum level. 
• 14/40 (35%) of students identifying as Pasifika were working above the expected curriculum level. 

 
• 47/125 (38%) of students identifying as Maori were working at the expected curriculum level. 
• 14/40 (35%) of students identifying as Pasifika were working at the expected curriculum level 

 
• 22/125 (18%) of students identifying as Maori were working below the expected curriculum level, 34/125 (27%) were working well 

below the expected curriculum level. 
• 4/40 (10%) of students identifying as Pasifika were working below the expected curriculum level, 8/40 (20%) were working well below 

the expected curriculum level. 
Year Group 

• 23/40 (58%) of the students working below the expected curriculum level are in their first 3 years at school. 
• 9/40 (23%) of the students working below the expected curriculum level are in Year 4. 

 
• 42/59 (71%) of the students working well below the expected curriculum level are in their first 3 years at school. 
• 11/59 (16.6%) of the students working well below the expected curriculum level are in Year 4. 
• 9/59 (15%) of the students working well below the expected curriculum level are ORS students. 
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Analysis reporting 

Analysis of Variance Reporting  Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

Priority Learners identified using end of year data, OTJ 
and analysis of current year reading levels to identify 
their next learning step.  Intervention Plans were put in 
place for these learners to record goals, strategies 
used, progress and evaluations of what worked, what 
didn’t and why. 

Extra support for independent and group reading 
needs were identified 

Teachers worked collaboratively with their syndicates 
and teams to plan to meet identified needs. 

We targeted support in the areas that we have 
identified as weaknesses for these students and 
discussed next steps with them. 

Teachers talked to parents about how they could help 
at home, being specific about what their needs/gaps 
were. 

Regular monitoring of progress and evaluation of 
programmes took place throughout the year.  
Programmes were modified and adapted to meet the 
learners needs.  

Sharing of practices and strategies took place during 
the year at syndicate meetings.  
 
In class support was provided for teachers and 
learners throughout the year. 

 
Teachers in the junior syndicate took part in Play-
based learning and Incredible Years PLD as well as 
attending Wellington Literacy Association Workshops 
throughout the year. 
 
 

At the end of the year 160/250 (64%) of all students 
were working at or above the expected curriculum level 
for reading.  This is a 1% shift in achievement level 
when compared with 2017. 

64/112 (57%) of students identifying as Maori were 
working at or above the expected curriculum level for 
reading 

27/47 (58%) of students identifying as Pasifika were 
working at or above the expected curriculum level for 
reading 

82/129 (64%) of all male students were working at or 
above the expected curriculum level for reading 

78/121 (64%) of all female students were working at or 
above the expected curriculum level for reading 

Our target to increase the number of students working 
at and above the expected curriculum level by the end 
of 2018 was achieved. 

At the end of the year our Year 2 student achievement 
was (24/43) 56% of all students working at or above 
the expected curriculum level compared with (9/41) 
22% in 2017 Year 1 cohort. 

At the end of the year our Year 3 student achievement 
was (28/37) 76% of all students working at or above 
the expected curriculum level compared with (21/40) 
53% in 2017 Year 2 cohort. 

At the end of the year our Year 4 student achievement 
was (25/38) 66% of all students working at or above 
the expected curriculum level compared with Year 4 
(22/36) 61% in 2017 Year 3 cohort. 

 

Teachers trialled a range of Play-based Learning and 
Incredible Years strategies in an effort to address 
social and oral language issues we believed were 
having a significant impact on the progress of learners 
in the first 3 years of their schooling. 

A variety of strategies were used throughout the year 
to engage the students in reading and extra teacher 
and teacher aide time was allocated to support 
students working below the national standard both 
within the class and in withdrawal groups.   

Authentic learning experiences were provided to 
engage students in learning.  This had an impact for 
many of the students and provided opportunities for all 
to access the curriculum. 

Behaviours of some students has continued to be a 
barrier to them achieving to the best of their ability.  
Many of the students displaying inappropriate 
behaviours also had been identified as having learning 
needs. 

The level that many of the children coming to school is 
a concern to us.  We have identified that literacy skills, 
oral language, social skills, fine and gross motors skills 
a lacking when children are entering school.  This is 
leading to significant input needed to get the children 
to a level where they are ready to engage in literacy 
learning. 

 

 

Future actions will include continuing to use 
assessment data to inform planning and teaching 
practices to best meet the needs of all students.  
Group students according to identified needs.  
Providing the students with engaging and meaningful 
writing experiences. 

Evaluate our teaching practices to ensure we are 
meeting the needs of the children across the school.   

Based on our inquiry into low levels of literacy in the 
junior syndicate we will further investigate how we can 
use play-based learning to address literacy skills, oral 
language, social skills, fine and gross motors skills. 

We will reintroduce PMP in the junior syndicate in 
2019. 

We plan to work on creating a stronger connection with 
our local pre-schools in an effort to address the lack of 
skills (as above). 

Use intervention plans for identified target students 
across the school.  Regularly monitor progress of the 
students and evaluate the effectiveness of 
interventions.   

Continue to monitor and where needed provide 
support for the students who made up the group for 
this target to ensure they continue to progress and 
achieve at the level they demonstrated in 2018.  
Provide support for those students still working below 
the expected curriculum level for reading.  We will 
continue to refine how we use data to inform our 
practices. 

Use data to identify target groups for 2019 and 
highlight these students so the class placement of 
these students is considered before the beginning of 
the 2019 school year. 

Work within our CoL inquiry teams on the identified 
focus area for 2019.  For us this is the following 2 
questions 

• How do we use key competencies as a foundation 
for learning? 

• What does well-being look like for students, 
community and staff?  How do we measure it, then 
use this this information to produce positive 
outcomes for all of these groups? 
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Tātaritanga raraunga 

Planning for next year:  

We plan to have a focus on maintaining the progress made with the identified target students from 2018 and then working at improving the level of achievement of students in reading again in 2019 with a 
focus on consolidation of the learning of the students who are working below and just at the appropriate curriculum level.   
As a part of the Stokes Valley/Taita Community of Learning we will work with other schools in identified areas to improve progress and achievement of students in literacy. 

We will set annual targets for groups of students in reading as we focus on lifting achievement levels.  We will include a focus on Maori and Pasifika students in these groups.   

We plan to have a focus in the junior syndicate about how we can use play-based learning and PMP to address low literacy skills, oral language, social skills, fine and gross motors skills at school entry 
and in the junior school.  

We plan to work on creating a stronger connection with our local pre-schools in an effort to address the lack of skills (as above). 

We have made contact with the Resource Teacher of Literacy about how she can support us strengthen to our literacy programme to meet the identified needs of the students and plan to have on-going 
input from her throughout the year. 

We will inquire into how we can make better use of the achievement information we have gathered so we can better target planning.  This will include utilising outside expertise as well as that within our 
school. 
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Tātaritanga raraunga 

School Name:  Koraunui School School Number:  2100 

 

Strategic Aim: 

 

• Children who achieve to nationally recognised standards. 

• Children who are future focused and as such are more environmentally aware and ethical in practices. 

• Children who are risk takers in their learning. 

Annual Aim:  To improve the achievement levels in the national standards for writing 

Target: To increase the number of students in Years 2 (9/41, 32 % in 2017 Year 1 cohort), 3 (16/40, 40% in 2017 Year 2 cohort) & 4 (19/36, 53% in 2017 
Year 3 cohort) working at and above the expected curriculum level by the end of 2018.  Specific emphasis will be placed on lifting the achievement 
levels of Maori and Pasifika boys and girls in these year groups, who were achieving below the expected curriculum level for writing at the end of 
2017.  
 

Baseline Data:  

 

 

 

Whole School End of Year Data: Writing  
All Students 

• At the end of 2017 129/266 (48%) of all students were achieving at or above the expected curriculum level in writing. 
• 17/266 (6%) were working above the expected curriculum level. 
• 112/266 (42%) were working at the expected curriculum level. 

96/266 (36%) were working below the expected curriculum level. 
• 41/266 (16%) were working well below the expected curriculum level. 

Gender 
• 7/17 (41%) of the students working above the expected curriculum level in reading were male and 10/17 (58%) were female. 
• 51/112 (46%) of the students working at the expected curriculum level in reading were male and 61/112 (54%) were female. 
• 50/96 (52%) of the students working below the expected curriculum level in reading were male and 46/96 (48%) were female. 
• 26/41 (63%) of the students working well below the expected curriculum level in reading was male and 15/41 (37%) were female.  

Ethnicity 
• 2/125 (2%) of students identifying as Maori were working above the expected curriculum level. 
• 1/40 (3%) of students identifying as Pasifika were working above the expected curriculum level. 

 
• 48/125 (38%) of students identifying as Maori were working at the expected curriculum level. 
• 22/40 (55%) of students identifying as Pasifika were working at the expected curriculum level 

 
• 53/125 (42%) of students identifying as Maori were working below the expected curriculum level, 22/125 (17%) were working well 

below the expected curriculum level. 
• 14/40 (35%) of students identifying as Pasifika were working below the expected curriculum level, 3/40 (8%) were working well below 

the expected curriculum level. 
Year Group 

• 50/96 (52%) of the students working below the expected curriculum level are in their first 3 years at school. 
• 30/96 (31%) of the students working below the expected curriculum level are in Years 4 & 5. 

 
• 19/41 (46%) of the students working well below the expected curriculum level are in their first 3 years at school. 
• 15/41 (37%) of the students working well below the expected curriculum level are in Year 4. 
• 9/41 (22%) of the students working well below the expected curriculum level are ORS students. 
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Analysis reporting 

Analysis of Variance Reporting  Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

Priority Learners identified using end of year data, OTJ 
and analysis of current year reading levels to identify 
their next learning step.  Intervention Plans were put in 
place for these learners to record goals, strategies 
used, progress and evaluations of what worked, what 
didn’t and why. 

Extra support for independent and group reading 
needs were identified 

Teachers worked collaboratively with their syndicates 
and teams to plan to meet identified needs. 

We targeted support in the areas that we have 
identified as weaknesses for these students and 
discussed next steps with them. 

Teachers talked to parents about how they could help 
at home, being specific about what their needs/gaps 
were. 

Regular monitoring of progress and evaluation of 
programmes took place throughout the year.  
Programmes were modified and adapted to meet the 
learners needs.  

Sharing of practices and strategies took place during 
the year at syndicate meetings.  
 
In class support was provided for teachers and 
learners throughout the year. 

 
Teachers in the junior syndicate took part in Play-
based learning and Incredible Years PLD as well as 
attending Wellington Literacy Association Workshops 
throughout the year. 

 

At the end of the year 77/249 (31%) of all students 
were working at or above the expected curriculum level 
for writing.  This is a decrease in achievement level 
when compared with 2017. 

28/111 (25%) of students identifying as Maori were 
working at or above the national standard for writing 

7/47 (15%) of students identifying as Pasifika were 
working at or above the national standard for writing 

36/128 (28%) of all male students were working at or 
above the national standard for writing 

41/121 (34%) of all female students were working at or 
above the national standard for writing 

Our target to increase the number of students working 
at and above the expected curriculum level by the end 

of 2018 was not achieved. 

At the end of the year our Year 2 student achievement 
was (16/43) 37% of all students working at or above 
the expected curriculum level compared with (9/41) 
22% in 2017 Year 1 cohort. 

At the end of the year our Year 3 student achievement 
was (8/37) 22% of all students working at or above the 
expected curriculum level compared with (21/40) 53% 
in 2017 Year 2 cohort. 

At the end of the year our Year 4 student achievement 
was (13/37) 35% of all students working at or above 
the expected curriculum level compared with (22/36) 
61% in 2017 Year 3 cohort. 

 

Teachers trialled a range of Play-based Learning and 
Incredible Years strategies in an effort to address 
social and oral language issues we believed were 
having a significant impact on the progress of learners 
in the first 3 years of their schooling. 

A variety of strategies were used throughout the year 
to engage the students in reading and extra teacher 
and teacher aide time was allocated to support 
students working below the national standard both 
within the class and in withdrawal groups.   

Authentic learning experiences were provided to 
engage students in learning.  This had an impact for 
many of the students and provided opportunities for all 
to access the curriculum. 

Behaviours of some students has continued to be a 
barrier to them achieving to the best of their ability.  
Many of the students displaying inappropriate 
behaviours also had been identified as having learning 
needs. 

The level that many of the children coming to is a 
concern to us.  We have identified that literacy skills, 
oral language, social skills, fine and gross motors skills 
a lacking when children are entering school.  This is 
leading to significant input needed to get the children 
to a level where they are ready to engage in literacy 
learning. 

 

 

Future actions will include continuing to use 
assessment data to inform planning and teaching 
practices to best meet the needs of all students.  
Group students according to identified needs.  
Providing the students with engaging and meaningful 
writing experiences. 

Evaluate our teaching practices to ensure we are 
meeting the needs of the children across the school.   

Based on our inquiry into low levels of literacy in the 
junior syndicate we will further investigate how we can 
use play-based learning to address literacy skills, oral 
language, social skills, fine and gross motors skills. 

We will reintroduce PMP in the junior syndicate in 
2019. 

We plan to work on creating a stronger connection with 
our local pre-schools in an effort to address the lack of 
skills (as above). 

Use intervention plans for identified target students 
across the school.  Regularly monitor progress of the 
students and evaluate the effectiveness of 
interventions.   

Continue to monitor and where needed provide 
support for the students who made up the group for 
this target to ensure they continue to progress and 
achieve at the level they demonstrated in 2018.  
Provide support for those students still working below 
the expected curriculum level for reading.  We will 
continue to refine how we use data to inform our 
practices. 

Use data to identify target groups for 2019 and 
highlight these students so the class placement of 
these students is considered before the beginning of 
the 2019 school year. 

Work within our CoL inquiry teams on the identified 
focus area for 2019.  For us this is the following 2 
questions 

• How do we use key competencies as a foundation 
for learning? 

• What does well-being look like for students, 
community and staff?  How do we measure it, then 
use this this information to produce positive 
outcomes for all of these groups? 
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Planning for next year:  

We plan to have a focus on improving the progress made with the identified target students from 2018 and then working at improving the level of achievement in writing in 2019 with a focus on 
consolidation of the learning of the students who are working below and just at the appropriate curriculum level.   
As a part of the Stokes Valley/Taita Community of Learning we will work with other schools in identified areas to improve progress and achievement of students in literacy. 

We will set annual targets for groups of students in writing as we focus on lifting achievement levels.  We will include a focus on Maori and Pasifika students in these groups.   

We plan to work on creating a stronger connection with our local pre-schools in an effort to address the lack of skills (as above). 

We will set an annual target for oral language, using the oral language matrix form TKI to establish base line data and record progress for our junior school.  We will focus on build vocabulary with our 
senior students. 

We plan to have a focus in the junior syndicate about how we can use play-based learning and PMP to address low literacy skills, oral language, social skills, fine and gross motors skills at school entry 
and in the junior school. Following an internal review, we have identified that these skills are lacking with many of our junior students.   

We have made contact with the Resource Teacher of Literacy about how she can support us strengthen to our literacy programme to meet the identified needs of the students and plan to have on-going 
input from her throughout the year. 

We will reintroduce regular moderation sessions at staff meetings and continue with these at syndicate meetings to support each other and work to gain greater consistency across the school. 

We will inquire into how we can make better use of the achievement information we have gathered so we can better target planning.  This will include utilising outside expertise as well as that within our 
school. 

 

 

 

 

 

 

 

 

 

 

 

 

 



  

Ministry of Education | Tātaritanga raraunga Page 8 
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School Name:  Koraunui School School Number:  2100 

 

Strategic Aim: 

 

• Children who achieve to nationally recognised standards. 

• Children who are future focused and as such are more environmentally aware and ethical in practices. 

• Children who are risk takers in their learning. 

Annual Aim:  To improve the achievement levels in the national standards for mathematics 

Target:  To increase the number of students in Years 4 (31/55, 56 % in 2017 Year 3 cohort), 5 (30/46, 65% in 2017 Year 3 cohort) & 6 (34/46, 74% in 2017 
Year 5 cohort) working at and above the expected curriculum level by the end of 2018.  Specific emphasis will be placed on lifting the achievement 
levels of Maori and Pasifika boys and girls in these year groups, who were achieving below the expected curriculum level for mathematics at the 
end of 2017. 
 

Baseline Data:  

 

 

 

Whole School End of Year Data: Mathematics  
All Students 

• At the end of 2017 181/266 (68%) of all students were achieving at or above the expected curriculum level in mathematics. 
• 48/266 (18%) were working above the expected curriculum level. 
• 133/266 (50%) were working at the expected curriculum level. 
• 60/266 (23%) were working below the expected curriculum level. 
• 25/266 (9%) were working well below the expected curriculum level. 

Gender 
• 31/48 (65%) of the students working above the expected curriculum level in reading were male and 17/48 (35%) were female. 
• 62/133 (47%) of the students working at the expected curriculum level in reading were male and 71/133 (43%) were female. 
• 24/60 (40%) of the students working below the expected curriculum level in reading were male and 36/60 (60%) were female. 
• 17/25 (68%) of the students working well below the expected curriculum level in reading was male and 8/25 (32%) were female.  

Ethnicity 
• 14/125 (11%) of students identifying as Maori were working above the expected curriculum level. 
• 7/40 (18%) of students identifying as Pasifika were working above the expected curriculum level. 

 
• 61/125 (49%) of students identifying as Maori were working at the expected curriculum level. 
• 26/40 (65%) of students identifying as Pasifika were working at the expected curriculum level 

 
• 14/125 (14%) of students identifying as Maori were working below the expected curriculum level, 9/125 (7%) were working well below 

the expected curriculum level. 
• 5/40 (13%) of students identifying as Pasifika were working below the expected curriculum level, 2/40 (5%) were working well below the 

expected curriculum level. 
Year Group 

• 9/60 (15%) of the students working below the expected curriculum level are in their first 2 years at school. 
• 42/60 (70%) of the students working below the expected curriculum level are in Years 3, 4 & 5. 

 
• 9/25 (36%) of the students working well below the expected curriculum level are in their first 2 years at school. 
• 12/25 (48%) of the students working well below the expected curriculum level are in Years 3, 4 & 5. 
• 9/25 (36%) of the students working well below the expected curriculum level are ORS students. 
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

Priority Learners identified using end of year data, OTJ 
and analysis of current year reading levels to identify 
their next learning step.  Intervention Plans were put in 
place for these learners to record goals, strategies 
used, progress and evaluations of what worked, what 
didn’t and why. 

Extra support for independent and group reading 
needs were identified 

Teachers worked collaboratively with their syndicates 
and teams to plan to meet identified needs. 

We targeted support in the areas that we have 
identified as weaknesses for these students and 
discussed next steps with them. 

Teachers talked to parents about how they could help 
at home, being specific about what their needs/gaps 
were. 

Regular monitoring of progress and evaluation of 
programmes took place throughout the year.  
Programmes were modified and adapted to meet the 
learners needs.  

Sharing of practices and strategies took place during 
the year at syndicate meetings.  
 
In class support was provided for teachers and 
learners throughout the year. 

At the end of the year 142/249 (57%) of all students 
were working at or above the national standard for 
mathematics.  This is a 9% shift in achievement level 
when compared with 2017.  

56/111 (50%) of students identifying as Maori were 
working at or above the national standard for 
mathematics 

21/47 (44%) of students identifying as Pasifika were 
working at or above the national standard for 
mathematics 

77/128 (60%) of all male students were working at or 
above the national standard for mathematics 

65/121 (54%) of all female students were working at or 
above the national standard for mathematics 

Our target to increase the number of students working 
at and above the expected curriculum level by the end 

of 2018 was not achieved. 

At the end of the year our Year 4 student achievement 
was (23/37) 62% of all students working at or above 
the expected curriculum level compared with (31/55) 
56% in 2017 Year 3 cohort. 

At the end of the year our Year 5 student achievement 
was (24/55) 43% of all students working at or above 
the expected curriculum level compared with (30/46) 
65% in 2017 Year 4 cohort. 

At the end of the year our Year 6 student achievement 
was (25/48) 52% of all students working at or above 
the expected curriculum level compared with (34/46) 
74% in 2017 Year 5 cohort. 

 

We experienced a large number of behavioural issues 
this year across the Year 4, 5 & 6 groups that have 
had a significant impact on achievement of learners in 
these classes.  Due to the disruption the behaviours 
caused to the classroom programmes the teachers 
found it difficult to main a consistent programme 
throughout the year.  This in turn has had an impact on 
all learners in these classrooms. 

Early in Term 2 we had a long-standing teacher pass 

away unexpectedly.  This had a significant impact on 
students and staff across the school, but particularly 
the students of her class.  The progress and 
achievement of many of these students was affected 
by this shock and it took many most of the year to 
come to grips with her passing. 

A variety of strategies were used throughout the year 
to engage the students in reading and extra teacher 
and teacher aide time was allocated to support 
students working below the national standard both 
within the class and in withdrawal groups.   

Authentic learning experiences were provided to 
engage students in learning.  This had an impact for 
many of the students and provided opportunities for all 
to access the curriculum. 

Behaviours of some students was a barrier to them 
achieving to the best of their ability.  Many of the 
students displaying inappropriate behaviours also had 
been identified as having learning needs. 

The level that many of the children coming to is a 
concern to us.  We have identified that literacy skills, 
oral language, social skills, fine and gross motors skills 
a lacking when children are entering school.  This is 
leading to significant input needed to get the children 
to a level where they are ready to engage in literacy 
learning. 

One classroom trialled the DIMC approach and found 
that this had positive outcomes for students with an 
increase in their maths progress and achievement as 
well as their confidence, oral language and literacy. 

 

Future actions will include continuing to use 
assessment data to inform planning and teaching 
practices to best meet the needs of all students.  
Group students according to identified needs.  
Providing the students with engaging and meaningful 
writing experiences. 

Evaluate our teaching practices to ensure we are 
meeting the needs of the children across the school.   

Based on our inquiry into low levels of literacy in the 
junior syndicate we will further investigate how we can 
use play-based learning to address literacy skills, oral 
language, social skills, fine and gross motors skills. 

We will reintroduce PMP in the junior syndicate in 
2019. 

We plan to work on creating a stronger connection with 
our local pre-schools in an effort to address the lack of 
skills (as above). 

Use intervention plans for identified target students 
across the school.  Regularly monitor progress of the 
students and evaluate the effectiveness of 
interventions.   

Continue to monitor and where needed provide 
support for the students who made up the group for 
this target to ensure they continue to progress and 
achieve at the level they demonstrated in 2018.  
Provide support for those students still working below 
the expected curriculum level for reading.  We will 
continue to refine how we use data to inform our 
practices. 

Use data to identify target groups for 2019 and 
highlight these students so the class placement of 
these students is considered before the beginning of 
the 2019 school year. 

Work within our CoL inquiry teams on the identified 
focus area for 2019.  For us this is the following 2 
questions 

• How do we use key competencies as a foundation 
for learning? 

• What does well-being look like for students, 
community and staff?  How do we measure it, then 
use this this information to produce positive 
outcomes for all of these groups? 
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Planning for next year:  

We plan to have a focus on maintaining the progress made with the identified target students from 2018 and then working at improving the level of achievement of students in reading again in 2019 with a 
focus on consolidation of the learning of the students who are working below and just at the appropriate curriculum level.   
As a part of the Stokes Valley/Taita Community of Learning that we belong to we will work with other schools in identified areas to improve progress and achievement of students. 

We will set annual targets for groups of students in mathematics as we focus on lifting achievement levels.  We will include a focus on Maori and Pasifika students in these groups. 
 
We plan to have a focus in the junior syndicate about how we can use play-based learning and PMP to address low mathematics skills, oral language, social skills, fine and gross motors skills at school 
entry and in the junior school. 

We plan to work on creating a stronger connection with our local pre-schools in an effort to address the lack of skills (as above). 
 
We will inquire into how we can make better use of the achievement information we have gathered so we can better target planning.  This will include utilising outside expertise as well as that within our 
school. 

 

 




